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CONCRETE EXPERIENCE
 
Concrete experience describes the hands-on personal experiences that we learn from.
It’s where we try new things, get stuck in and step out of our comfort zone. These 
 experiences  could  be  anything  in  our  personal  or  professional  lives…  trying 
a new recipe, performing a daily task at work or during volunteering. Through
experience, we can learn from our successes and failures. It’s what happens next that
creates real behaviour change!
 
REFLECTIVE OBSERVATION
 
Next we need to reflect to successfully learn from our experiences. This is what the
‘reflective observation’ phase of the experiential learning cycle is all about. It’s during
this stage that we consider and ponder experiences. What went right and what could
be improved? It’s also a chance to observe how it could have been done differently
and to learn from others.
 
So, this is a stage of analysis, observing alternatives and drawing up pros and cons.
Whatever works for you! How do people react to the fact that I am a volunteer? What
can I do to get a great volunteer experience? What cultural traditions of the country
and society can help me?
 
ABSTRACT CONCEPTUALISATION
 
Once we have identified and we understand the defining characteristics of an
experience, we can decide what we will  do  differently  next  time,  if  anything.  This  is 
a time for planning and brainstorming strategies for success.
 
You can read about the history and traditions of the country in which you are
volunteering, ask locals what they think about international volunteering and get
information about existing volunteer communities in your region. Through
experiential learning you can achieve all your learning goals!
 
ACTIVE EXPERIMENTATION
 
The active experimentation phase of the learning cycle is where we get to experiment
with our ideas. It’s time to put your plan of action to the test in the real world! After all,
if we don’t try something we won’t know if it works. Whatever you’re seeking to
master, however lofty or detailed your plans, at some point you have to put away the
textbooks and do it for real. However many times you have to go back to the drawing
board, the taste of success is worth it!



We all have a preference regarding how to collect and process
information about the world. We want to experiment by doing or reflect
by watching; and at the same time, experience through feelings or
theories through thinking.
 
David Kolb also theorizes that different individuals rely more heavily on
some, not all, of the components of the experiential learning cycle in daily
practice. One person might naturally prefer a combination of abstract
and active learning, skipping over the reflective and concrete aspects of
the cycle. Based on such preferences, Kolb and his colleague Roger Fry
use the four components of experiential learning to differentiate all
learners into one of four categories:

Converger (abstract conceptualization/active experimentation)
 
Diverger (concrete experience/reflective observation)
 
Assimilator (abstract conceptualization/reflective observation)
 
Accommodator (concrete experience/active experimentation)

 

TYPES OF LEARNERS



CONVERGING LEARNING STYLE
 
These groups of people are the doers and thinkers. People with a Converging
learning style can solve problems and will use their learning to find solutions to
practical issues. They prefer technical tasks, and are less concerned with people and
interpersonal aspects. People with a Converging learning style are best at finding
practical uses for ideas and theories. They can solve problems and make decisions
by finding solutions to questions and problems. People with a Converging learning
style are more attracted to technical tasks and problems than social or
interpersonal issues. A Converging learning style enables specialist and technology
abilities. People with a Converging style like to experiment with new ideas, to
simulate, and to work with practical applications.
 
 
DIVERGING LEARNING STYLE
 
These groups of people are the feelers and watchers. These people are able to look
at things from different perspectives. They are sensitive. They prefer to watch rather
than do, tending to gather information and use imagination to solve problems.
They are best at viewing concrete situations from several different viewpoints. Kolb
called this style ‘Diverging’ because these people perform better in situations that
require ideas-generation, for example, brainstorming. People with a Diverging
learning style have broad cultural interests and like to gather information. They are
interested in people, tend to be imaginative and emotional, and tend to be strong
in the arts. People with the Diverging style prefer to work in groups, to listen with
an open mind and to receive personal feedback.
 
 
ASSIMILATING LEARNING STYLE
 
These groups of people are the watchers and thinkers. The Assimilating learning
preference is for a concise, logical approach. Ideas and concepts are more
important than people. These people require a good clear explanation rather than
practical opportunity. They excel at understanding wide-ranging information and
organising it a clear logical format. People with an Assimilating learning style are
less focused on people and more interested in ideas and abstract concepts. People
with this style are more attracted to logically sound theories than approaches
based on practical value. These learning style people are important for effectiveness
in information and science careers. In formal learning situations, people with this
style prefer readings, lectures, exploring analytical models, and having time to think
things through.


















